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Abstract

Contemporary singer education continues to be largely grounded in traditional models of vocal
pedagogy that prioritize technical proficiency and artistic performance. While these foundations
remain indispensable, the evolving realities of twenty-first-century musical practice demand
broader professional competencies that extend beyond vocal technique. Professional singers are
increasingly expected to function as performers, educators, collaborators, entrepreneurs, digital
practitioners, and reflective lifelong learners. This paper argues that existing approaches to vocal
pedagogy do not sufficiently address these expanding expectations and therefore proposes a
competency-based perspective for reimagining singer formation. Employing a conceptual
methodology, the study synthesizes scholarship from vocal pedagogy, voice science, competency-
based education, music education, and professional learning to develop the Competency-Based
Framework for Singer Formation (CBFSF). The framework identifies five interrelated domains of
competence: technical-vocal competence, musicianship and interpretive competence, professional
competence, reflective competence, and personal-artistic identity competence. Rather than replacing
established traditions of voice training, the framework broadens their educational scope by
integrating technical excellence with transferable professional capabilities required for
contemporary musical practice. The paper further discusses the implications of the framework for
curriculum design, teaching, and assessment in higher music education, advocating a shift toward
learner-centered and outcome-oriented pedagogies. By re-conceptualizing singer education through
a competency-based lens, this study contributes a practical and theoretically grounded model that
prepares singers for sustainable, adaptable, and contextually responsive professional careers while
preserving the enduring principles of healthy vocal artistry.

Keywords: Vocal pedagogy, competency-based education, singer formation, curriculum
development, higher music education.

INTRODUCTION

The preparation of professional singers is conventionally centered on the development of vocal
technique through individualized studio instruction. This is largely rooted in Western classical
pedagogy for the fact that voice training emphasizes breath coordination, phonation, resonance,
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diction, and artistic interpretation as the foundations of healthy and expressive singing. Gathering
from McCoy’s (2024) submission, advances in voice science have also strengthened this tradition
by providing scientific explanations for efficient vocal production and long-term vocal health
(McCoy, 2024). As a result, technical competence continues to dominate most approaches to singer
education. Contemporary musical practice, however, demands competencies that extend beyond
technical proficiency. Professional singers are increasingly expected to show stylistic versatility,
collaborative musicianship, reflective practice, digital literacy, entrepreneurial awareness, and
lifelong vocal stewardship. Whether performing in concert halls, churches, schools, recording
studios, or community settings, singers must integrate artistic excellence with broader professional
capabilities. These changing expectations raise important questions about whether traditional
models of vocal pedagogy sufficiently prepare singers for the realities of twenty-first-century
practice.

In response, Mulder (2017) suggested that music education has increasingly embraced
learner-centered approaches that emphasize authentic learning and professional development. He
further explains that one of the most influential of these approaches is competency-based education
(CBE), which organizes teaching and assessment around clearly defined competencies rather than
content coverage or instructional time (Mulder, 2017). Competency-based education is widely
adopted in fields such as medicine, engineering, and teacher education, and it seeks to ensure that
graduates can exhibit the knowledge, skills, and professional behaviours required for effective
practice (Frank et al., 2010). However, despite its growing influence across higher education, its
application to vocal pedagogy remains largely unexplored. Therefore, this paper argues that
competency-based education provides a valuable framework for reimagining singer education.
Rather than viewing vocal pedagogy primarily as the transmission of technical skills, it proposes
that singer formation should be understood as the intentional development of integrated professional
competencies that combine healthy vocal production, musicianship, artistic interpretation,
professional practice, and reflective lifelong learning. Such an approach preserves the strengths of
traditional vocal instruction while responding more effectively to the evolving demands placed
upon contemporary singers.

Methodologically, this study is a conceptual paper that synthesizes scholarship from vocal
pedagogy, voice science, competency-based education, music education, and professional learning.
Through critical analysis and theoretical integration, it proposes a competency-based framework for
singer formation intended to inform curriculum development and pedagogical practice.
RETHINKING TRADITIONAL VOCAL PEDAGOGY: WHY COMPETENCY MATTERS
Titze (2000) observes that for more than two centuries, vocal pedagogy has been largely organized
around the mastery of singing technique. He explains that studio instruction has traditionally placed
importance on breath management, phonation, resonance, registration, diction, and artistic
interpretation as the essential components of singer preparation. This approach has produced
generations of accomplished performers and remains indispensable for healthy vocal production.
Advances in voice science have further strengthened this tradition by explaining the physiological
mechanisms that underlie efficient singing and vocal longevity (McCoy, 2024).

Yet the realities of contemporary musical practice reveal important limitations in a
technique-centered model of singer education. Professional singers are expected to function as
performers and also as educators, collaborators, entrepreneurs, worship leaders, recording artists,
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researchers, and creative professionals. But success in these diverse contexts requires competencies
that extend beyond vocal technique to include communication, critical thinking, technological
fluency, professional ethics, self-management, and lifelong learning. Thus, technical mastery alone
no longer guarantees professional readiness. This changing landscape is a reflection of the broader
developments in higher education, where increasing attention has shifted from what students are
taught to what they are capable of doing. Mulder (2017) explains that Competency-Based Education
(CBE) has developed from this educational movement as an approach that organizes learning
around measurable knowledge, practical skills, professional behaviours, and observable
performance outcomes rather than instructional content alone. As such, instead of replacing
disciplinary knowledge, competency-based education brings together knowledge, skills, values, and
reflective practice into coherent professional capability.

Within music education, however, competency-based thinking has received comparatively
limited attention in vocal pedagogy. Although conservatories and university music programmes
routinely assess technical proficiency, sight-singing, repertoire, and recital performance, fewer
programmes intentionally cultivate competencies such as collaborative musicianship, digital
communication, career management, pedagogical literacy, and adaptive professional practice.
Consequently, many graduates enter increasingly complex musical environments possessing strong
technical ability but insufficient preparation for the broader demands of professional life. This gap
is especially evident in rapidly changing musical contexts. Digital technologies have transformed
performance, recording, promotion, teaching, and audience engagement. Contemporary singers
frequently work across multiple musical genres while navigating freelance careers that require
entrepreneurial initiative and continuous professional development. At the same time, educational
institutions are increasingly expected to demonstrate graduate employability and societal relevance.
These developments suggest that singer education should be evaluated not only by the quality of
vocal performance but also by the capacity of graduates to apply their abilities effectively within
diverse professional settings.

Therefore, reimagining vocal pedagogy through a competency-based perspective represents
an educational shift rather than a rejection of established vocal traditions. Healthy vocal technique
remains the indispensable foundation of singer formation, but it should be understood as one
competency within a broader framework of professional development. Effective singer education
must intentionally integrate technical expertise with musicianship, communication, reflective
practice, digital competence, artistic creativity, professional ethics, and career sustainability.
Accordingly, this article proposes that vocal pedagogy should move beyond a predominantly
technique-oriented curriculum toward a competency-based model of singer formation. Such an
approach prepares singers to perform successfully and also to adapt, innovate, collaborate, and
sustain meaningful artistic careers within the dynamic musical environments of the twenty-first
century.

DIMENSIONS OF COMPETENCY-BASED SINGER FORMATION

While vocal proficiency remains the cornerstone of professional singing, contemporary singers are
increasingly expected to function in diverse environments. Consequently, effective singer formation
should be conceived as the intentional development of multiple, interconnected competencies that
enable graduates to perform successfully, adapt to changing professional contexts, and sustain
lifelong artistic careers. Competency-based education provides a useful framework for
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understanding this broader conception of learning. Rather than simply defining educational success
solely by the acquisition of knowledge or completion of prescribed coursework, competency-based
education emphasizes the demonstrated ability to apply knowledge, technical skills, professional
judgment, and appropriate attitudes in authentic contexts (Mulder, 2017). Applied to vocal
pedagogy, this perspective shifts attention from teaching isolated vocal techniques toward
developing integrated professional capability.

The first dimension is technical-vocal competency, which remains the indispensable
foundation of singer formation. Putting together the thoughts of Titze (2000) and McCoy (2020), it
is innocuous to note that competent singers show healthy breath management, efficient phonation,
balanced resonance, register integration, accurate intonation, clear diction, expressive interpretation,
and appropriate vocal hygiene. This is practically because contemporary voice science consistently
upholds that these competencies support vocal efficiency, artistic flexibility, and long-term vocal
sustainability. However, technical excellence should be regarded as the beginning rather than the
endpoint of professional preparation.

A second dimension is musicianship competency. Professional singers must interpret
complex musical scores, understand stylistic conventions, collaborate effectively with accompanists
and ensembles, and communicate musical meaning with artistic sensitivity. These competencies
require more than vocal ability; they involve analytical listening, score literacy, rhythmic precision,
stylistic awareness, and interpretive decision-making. Elliott and Silverman (2015) argue that
musicianship is fundamentally an active form of musical understanding in which technical skill and
artistic judgment develop together through meaningful musical practice.

A third dimension involves professional and interpersonal competency. Contemporary
singers rarely work in isolation. Whether serving in opera companies, churches, educational
institutions, recording studios, or community ensembles, they must collaborate with conductors,
directors, instrumentalists, sound engineers, and audiences. Therefore, effective communication,
teamwork, leadership, professional ethics, and emotional intelligence should become essential
components of successful musical careers. These competencies are increasingly recognized across
professional education as critical determinants of workplace effectiveness (Frank et al., 2010).

The final dimension is reflective and lifelong learning competency. Musical careers are
characterized by continual artistic growth, changing performance demands, and evolving
technologies. Competent singers therefore cultivate habits of reflective practice, critical self-
evaluation, and continuous professional development. Schon’s (1983) concept of the reflective
practitioner remains particularly relevant, emphasizing that professionals develop expertise through
ongoing reflection upon experience rather than through technical knowledge alone. Within vocal
pedagogy, reflective learning enables singers to refine technique, respond constructively to
feedback, and adapt to new artistic and professional challenges throughout their careers.

These dimensions should not be understood as independent competencies but as mutually
strengthening aspects of holistic singer formation. Technical mastery supports artistic expression;
musicianship informs interpretation; interpersonal competence strengthens collaboration; digital
literacy expands professional opportunity; and reflective practice sustains lifelong growth. Together
they suggest that effective vocal pedagogy should prepare singers not only to perform with
technical excellence but also to thrive as adaptable, ethical, and contextually responsive
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professionals. This multidimensional understanding provides the conceptual foundation for the
competency-based framework proposed in the next section.

A COMPETENCY-BASED FRAMEWORK FOR SINGER FORMATION

The preceding discussion has shown that contemporary singer education requires a broader
educational vision than the traditional emphasis on technical proficiency alone. While mastery of
vocal technique remains indispensable, twenty-first-century musicians are increasingly expected to
demonstrate a wider range of competencies that include artistic interpretation, collaborative
practice, technological literacy, professional adaptability, ethical judgement, and lifelong learning.
As expressed in the thoughts of Epstein & Hundert (2022) and Blomeke et al. (2015), this shift
reflects broader developments in higher education, where competency is not just understood as the
acquisition of knowledge but as the integrated application of knowledge, skills, attitudes, and
professional judgement in authentic contexts. Within music education, similar perspectives as
expressed by Elliott & Silverman (2025), Jorgensen (2008), and Welch et al. (2019) have emerged,
emphasizing that successful musicians require holistic preparation that integrates technical expertise
with reflective practice, artistic identity, and professional capability. These developments suggest
that vocal pedagogy should be reimagined as the intentional formation of competent professional
musicians rather than the transmission of singing techniques alone.

In response, this article proposes the Competency-Based Framework for Singer Formation

(CBFSF). Rather than prescribing a fixed teaching methodology, the framework offers a conceptual
model for curriculum development in which learning is organized around demonstrable professional
competencies. The model synthesizes insights from competency-based education, music education,
voice pedagogy, and professional learning to argue that effective singer formation occurs through
the integration of five mutually supporting domains namely: technical-vocal competence,
musicianship and interpretive competence, professional competence, reflective competence, and
personal-artistic identity competence. Together these domains provide a holistic understanding of
singer education that responds to the demands of contemporary professional practice.
The first domain, technical-vocal competence, provides the physiological and artistic foundation
upon which all other competencies depend. Healthy respiration, efficient phonation, balanced
resonance, register coordination, diction, stylistic flexibility, vocal health, and expressive
performance remain indispensable for sustainable artistic practice. Contemporary scholarship
consistently affirms that long-term vocal success depends upon evidence-informed vocal training
that promotes both artistic excellence and vocal longevity. These were the thoughts expressed by
Welch et al. (2019), Nix (2024), and Sataloff (2017). Within the proposed framework, technical
mastery should not be understood as an end in itself but as the essential foundation that enables
singers to meet diverse artistic and professional demands.

The second domain, musicianship and interpretive competence, extends beyond accurate
vocal production to involve musical understanding and expressive communication. Competent
singers demonstrate music literacy, stylistic awareness, score analysis, thythmic precision, ensemble
collaboration, and interpretive insight. They communicate meaning rather than just reproducing
notation. Elliott and Silverman (2015) argue that musicianship is fundamentally a form of artistic
thinking in which performance reflects informed musical judgement, while Jorgensen (2008)
emphasizes that effective music education cultivates interpretive understanding alongside technical
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ability. Accordingly, this domain positions musical interpretation as an indispensable component of
professional singer formation.

The third domain, professional competence, reflects the increasingly diverse environments
in which contemporary singers work. Professional careers now extend beyond concert performance
to include teaching, recording, digital content creation, arts administration, interdisciplinary
collaboration, and community engagement. Consequently, singers require competencies in
communication, leadership, collaboration, entrepreneurship, digital literacy, and ethical decision-
making. Such capabilities align with the views of Shulman (2005) and OECD (2019) on the
conceptions of professional competence as the effective integration of technical expertise,
interpersonal skills, and sound judgement within complex professional contexts. Within the CBFSF,
professional competence equips singers to respond effectively to the evolving realities of
contemporary musical careers.

The fourth domain, reflective competence, recognizes that professional growth depends
upon continuous learning rather than the completion of formal education. Competent singers
critically evaluate their own performances, respond constructively to feedback, refine practice
strategies, and adapt to changing artistic and technological environments. Reflection promotes self-
directed learning and professional resilience, enabling musicians to sustain long-term artistic
development. Contemporary educational scholarship like Brookfield (2017) and UNESCO (2021)
identifies reflective practice as a defining characteristic of effective professional education because
it enables learners to integrate experience with ongoing improvement. Within this framework,
reflective competence functions as the mechanism through which all other competencies continue to
develop throughout a singer’s career.

The fifth domain, personal and artistic identity competence, acknowledges that sustainable
artistic careers require more than technical and professional expertise. Singers must cultivate
creativity, resilience, ethical responsibility, cultural awareness, and a coherent artistic identity
capable of responding to diverse musical traditions and professional contexts. Musical identity is
not simply an individual characteristic but develops through continual interaction between personal
experience, cultural environment, educational formation, and professional practice (MacDonald et
al., 2017). Consequently, this domain encourages singers to develop distinctive artistic voices while
remaining responsive to changing musical communities and the ethical responsibilities of
professional practice.

The significance of the Competency-Based Framework for Singer Formation does not only
lie in identifying these five domains but in demonstrating their interdependence. Technical-vocal
competence provides the physiological foundation for artistic practice; musicianship transforms
technique into meaningful musical communication; professional competence prepares singers for
diverse career contexts; reflective competence sustains lifelong growth; and personal-artistic
identity gives coherence and purpose to professional practice. None of these domains is
independently sufficient. Rather, effective singer formation begins through their intentional
integration within a curriculum that prepares graduates to ultimately flourish as reflective,
adaptable, and ethically responsible professional musicians.

IMPLICATIONS FOR VOCAL PEDAGOGY AND CURRICULUM DEVELOPMENT
The proposed Competency-Based Framework for Singer Formation (CBFSF) has important
implications for the design, delivery, and evaluation of contemporary vocal education. Traditional
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voice programmes have generally measured student achievement through technical proficiency and
performance outcomes, often emphasizing juries, recitals, and examinations as the principal
indicators of success. While these assessment practices remain valuable, they do not adequately
capture the broader range of competencies required for sustainable professional practice in the
twenty-first century. A competency-based approach therefore calls for a reconceptualization of both
curriculum and assessment.

First, curriculum design should become explicitly learner-centered and outcome-oriented.
Rather than organizing instruction around isolated technical topics, programmes should articulate
clearly defined competencies that students are expected to demonstrate by graduation. These
competencies should integrate vocal technique, musicianship, professional practice, reflective
learning, and artistic identity into a coherent educational pathway. Such alignment between learning
outcomes, instructional activities, and assessment promotes greater educational coherence and
accountability (Biggs and Tang, 2011).

Second, the framework encourages a greater interdisciplinary interaction within singer
education. Contemporary singers require knowledge that extends beyond traditional voice lessons to
include voice science, music technology, performance psychology, entrepreneurship, collaborative
musicianship, and professional ethics. Integrating these areas within vocal curricula better reflects
the realities of contemporary musical careers and prepares graduates to adapt to diverse professional
contexts. This approach also encourages collaboration among specialists in voice, music education,
conducting, technology, and health sciences.

Assessment practices likewise require reconsideration. Competency-based education
emphasizes authentic assessment in which learners demonstrate their abilities in realistic
professional contexts rather than relying exclusively on summative examinations (Frank et al.,
2010). Within vocal pedagogy, this may involve combining traditional recitals with reflective
portfolios, ensemble projects, teaching demonstrations, digital performances, peer assessment, and
supervised professional practice. Such varied assessment methods provide a more comprehensive
evaluation of students’ readiness for professional careers.

The framework also strengthens the importance of reflective practice in vocal education.

Students should be encouraged to evaluate their own progress, identify learning needs, and develop
strategies for continuous improvement. Reflection transforms assessment from a process of grading
into an opportunity for professional growth, developing habits of lifelong learning that remain
essential throughout a singer’s career.
For voice teachers, the framework represents a shift from transmitting technical knowledge to
facilitating holistic professional formation. The teacher’s role extends beyond correcting vocal
faults to mentoring students in artistic decision-making, ethical responsibility, professional
behaviour, and career development. Such mentorship acknowledges that successful singers require
personal and professional maturity alongside technical competence.

The framework has particular relevance for institutions preparing church musicians and
community vocal leaders. In many theological seminaries and faith-based music programmes, vocal
instruction continues to give priority to performance skills while giving comparatively less attention
to leadership, pedagogy, cultural engagement, and ministerial formation. A competency-based
curriculum provides a more balanced educational model by integrating technical excellence with
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communication, collaboration, spiritual formation, and contextual responsiveness. Such integration
equips graduates to serve effectively across diverse musical, educational, and church settings.

Although conceptual in nature, the CBFSF offers a practical foundation for curriculum
renewal. Institutions may adapt its domains to their own educational missions while retaining its
central principle: that effective singer formation requires the intentional integration of technical,
musical, professional, reflective, and personal competencies. Future empirical research can evaluate
the framework across conservatories, universities, theological institutions, and community music
programmes, refining its application in different educational and cultural contexts.
CONCLUSION
Contemporary singer education requires a broader educational vision than the traditional emphasis
on technical proficiency alone. While healthy vocal production remains the foundation of effective
singing, the realities of twenty-first century musical practice demand that singers also develop
musicianship, professional competence, reflective practice, and a strong artistic identity. This paper
has argued that competency-based education offers a valuable framework for reimagining vocal
pedagogy by integrating these complementary dimensions into a coherent model of singer
formation.

The principal contribution of this study is the proposed Competency-Based Framework for
Singer Formation (CBFSF). The framework provides a holistic approach to curriculum design,
teaching, and assessment by conceptualizing singer education around five interrelated domains of
competence, that is, technical-vocal, musicianship and interpretive, professional, reflective, and
personal-artistic identity. It encourages institutions to prepare singers for artistic excellence and also
for the diverse demands of contemporary musical practice.
As a conceptual framework, the CBFSF requires empirical validation across conservatories,
universities, theological institutions, and community music programmes. Future studies should
examine its implementation and educational impact in different cultural and institutional contexts.
Ultimately, reimagining vocal pedagogy through a competency-based perspective is not a rejection
of established vocal traditions but an expansion of their educational purpose, equipping singers with
the competencies necessary for sustainable, adaptable, and meaningful professional careers in the
twenty-first century.
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any medium, provided the original work is properly cited.
https://creativecommons.org/licenses/by/4.0/ (CC BY 4.0 deed)

References

. Biggs, J., and Tang, C. (2011). Teaching for quality learning at university (4th ed.). Open
University Press.

Page | 8



HIIMS

Vol. 1, Issue 3, July - September 2026 | ISSN: 3139-5597

Blomeke, S., Gustafsson, J. E., and Shavelson, R. J. (2015). Beyond dichotomies:
Competence viewed as a continuum. Zeitschrift fiir Psychologie, 223(1), 3-13.
https://doi.org/10.1027/2151-2604/a000194

Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass.
Elliott, D. J., and Silverman, M. (2015). Music matters: A philosophy of music education
(2nd ed.). Oxford University Press.

Epstein, R. M., and Hundert, E. M. (2002). Defining and assessing professional competence.
JAMA, 287(2), 226-235. https://doi.org/10.1001/jama.287.2.226

Frank, J. R., Snell, L., Cate, O. T., Holmboe, E. S., Carraccio, C., Swing, S. R., Harris, P.,
Glasgow, N. J., Campbell, C., Dath, D., Harden, R. M., Iobst, W., Long, D. M., Mungroo,
R., Richardson, D. L., Sherbino, J., Silver, 1., Taber, S., Talbot, M., and Harris, K. A.
(2010). Competency-based medical education: Theory to practice. Medical Teacher,
32(8), 638-645. https://doi.org/10.3109/0142159X.2010.501190

Jorgensen, E. R. (2008). The art of teaching music. Indiana University Press.

MacDonald, R., Hargreaves, D. J., and Miell, D. (Eds.). (2017). Handbook of musical
identities. Oxford University Press.

McCoy, S. (2020). Your voice: An inside view (3rd ed.). Inside View Press.

Mulder, M. (2017). Competence theory and research: A synthesis. In M. Mulder (Ed.),
Competence-based vocational and professional education (pp. 1071-1106). Springer.
https://doi.org/10.1007/978-3-319-41713-4_50

OECD. (2019). OECD future of education and skills 2030. OECD Publishing.

Sataloff, R. T. (2017). Professional voice: The science and art of clinical care (4th ed.).
Plural Publishing.

Schon, D. A. (1983). The reflective practitioner: How professionals think in action. Basic
Books.

Shulman, L. S. (2005). Signature pedagogies in the professions. Daedalus, 134(3), 52-59.
https://doi.org/10.1162/0011526054622015

Titze, 1. R. (2000). Principles of voice production. National Center for Voice and Speech.

UNESCO. (2021). Reimagining our futures together: A new social contract for education.
UNESCO.

Welch, G. F., Howard, D. M., and Nix, J. (Eds.). (2019). The Oxford handbook of singing.
Oxford University Press.

Page |9


https://doi.org/10.1027/2151-2604/a000194
https://doi.org/10.1001/jama.287.2.226
https://doi.org/10.3109/0142159X.2010.501190
https://doi.org/10.1007/978-3-319-41713-4_50
https://doi.org/10.1162/0011526054622015

